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Ashburton Netherby School

Statement of Responsibility

For the year ended 31 December 2024

The Board accepts responsibility for the preparation of the annual financial statements and the judgements used in
these financial statements.

The management, including the Principal and others as directed by the Board, accepts responsibility for establishing
and maintaining a system of internal controls designed to provide reasonable assurance as to the integrity and
reliability of the School's financial reporting.

It is the opinion of the Board and management that the annual financial statements for the financial year ended 31
December 2024 fairly reflects the financial position and operations of the School.

The School's 2024 financial statements are authorised for issue by the Board.

Elizabeth Walker-Ratu Phil Wheeler

Full Name of Presiding Member Full Name of Principal
Signed by: E SiQMM

C 738‘369458833E475 3A829CC17F9CT74C0O

Signature of Presiding Member Signature of Principal

23/06/2025 23/06/2025

Date: Date:



Ashburton Netherby School

Members of the Board
For the year ended 31 December 2024

Name

Elizabeth Walker-Ratu
Phil Wheeler

Jenny Doak

Amber MacKenzie
Jasmine Ikahihifo
Hedy Kasiano

Mel Oakley

In Attendance
Jodi Duffell

Position

Presiding Member
Principal

Parent Representative
Parent Representative
Parent Representative
Parent Representative

Staff Representative

Board Secretary

How Position Gained

Elected

ex Officio

Elected

Elected

Elected

Elected

Elected

Term
Expired/
Expires

Sep 2025

Sep 2025
Sep 2025
Sep 2025
Sep 2025

Sep 2025



Ashburton Netherby School

Statement of Comprehensive Revenue and Expense
For the year ended 31 December 2024

2024 2024 2023
Budget
Notes Actual (Unaudited) Actual
$ $ $

Revenue

Government Grants 2 2,250,063 1,583,218 1,815,781
Locally Raised Funds 3 36,418 50,075 73,714
Interest 30,997 10,000 37,790
Total Revenue 2,317,478 1,643,293 1,927,285
Expense

Locally Raised Funds 3 10,305 14,100 12,625
Learning Resources 4 1,557,263 1,337,196 1,200,065
Administration 5 311,852 101,300 273,426
Interest 1,629 - 1,060
Property 6 271,379 206,337 198,701
Loss on Disposal of Property, Plant and Equipment 689 - 3,013
Total Expense 2,153,117 1,658,933 1,688,890
Net Surplus / (Deficit) for the year 164,361 (15,640) 238,395
Other Comprehensive Revenue and Expense - - -
Total Comprehensive Revenue and Expense for the Year 164,361 (15,640) 238,395

The above Statement of Comprehensive Revenue and Expense should be read in conjunction with the accompanying
notes which form part of these financial statements.
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Ashburton Netherby School

Statement of Changes in Net Assets/Equity
For the year ended 31 December 2024

2024 2024 2023
Notes Actual (UI‘BI::I’(?:; d) Actual
$ $ $

Equity at 1 January 1,038,146 1,038,146 799,683
Total comprehensive revenue and expense for the year 164,361 (15,640) 238,395
Contribution - Furniture and Equipment Grant 10,582 - 68
Equity at 31 December 1,213,089 1,022,506 1,038,146
Accumulated comprehensive revenue and expense 1,213,089 1,022,506 1,038,146
Equity at 31 December 1,213,089 1,022,506 1,038,146

The above Statement of Changes in Net Assets/Equity should be read in conjunction with the accompanying notes which
form part of these financial statements.

BDO
Christchurch

4



Ashburton Netherby School

Statement of Financial Position
As at 31 December 2024

2024 2024 2023
Budget
Notes Actual (Unaudited) Actual
$ $ $
Current Assets
Cash and Cash Equivalents 7 493,031 405,882 410,922
Accounts Receivable 8 127,925 123,098 123,098
GST Receivable - 6,591 6,591
Prepayments 13,091 26,544 26,544
Inventories 9 7,119 6,390 6,390
Investments 10 573,251 257,500 257,500
1,214,417 826,005 831,045
Current Liabilities
GST Payable 12,622 - -
Accounts Payable 12 122,308 88,577 88,577
Revenue Received in Advance 13 7,435 3,176 3,176
Provision for Cyclical Maintenance 14 4,500 - -
Finance Lease Liability 15 6,572 6,937 6,937
Funds held for Capital Works Projects 16 137,792 9,247 9,247
291,229 107,937 107,937
Working Capital Surplus 923,188 718,068 723,108
Non-current Assets
Property, Plant and Equipment 11 304,358 322,440 333,040
304,358 322,440 333,040
Non-current Liabilities
Provision for Cyclical Maintenance 14 5,243 4,700 4,700
Finance Lease Liability 15 9,214 13,302 13,302
14,457 18,002 18,002
Net Assets 1,213,089 1,022,506 1,038,146
Equity 1,213,089 1,022,506 1,038,146

The above Statement of Financial Position should be read in conjunction with the accompanying notes which form part of
these financial statements.

BDO
Christchurch

5



Ashburton Netherby School

Statement of Cash Flows
For the year ended 31 December 2024

2024 2024 2023
Budget
Note Actual (Unaudited) Actual
$ $ $

Cash flows from Operating Activities

Government Grants 653,378 607,096 537,353
Locally Raised Funds 36,581 50,075 75,630
Goods and Services Tax (net) 19,213 - 423
Payments to Employees (256,830) (391,296) (252,640)
Payments to Suppliers (187,375) (275,915) (213,331)
Interest Paid (1,629) - (1,060)
Interest Received 25,120 10,000 19,245
Net cash from/(to) Operating Activities 288,458 (40) 165,620
Cash flows from Investing Activities

Purchase of Property Plant & Equipment (25,259) (5,000) (103,960)
Purchase of Investments (315,751) - (107,500)
Net cash (to) Investing Activities (341,010) (5,000) (211,460)
Cash flows from Financing Activities

Furniture and Equipment Grant 10,582 - 68
Finance Lease Payments (4,466) - (2,444)
Funds Administered on Behalf of Other Parties 128,545 - (29,629)
Net cash from/(to) Financing Activities 134,661 - (32,005)
Net increase/(decrease) in cash and cash equivalents 82,109 (5,040) (77,845)
Cash and cash equivalents at the beginning of the year 7 410,922 410,922 488,767
Cash and cash equivalents at the end of the year 7 493,031 405,882 410,922

The Statement of Cash Flows records only those cash flows directly within the control of the School. This means centrally
funded teachers' salaries, use of land and buildings grant and expense, and other notional items have been excluded.

The above Statement of Cash Flows should be read in conjunction with the accompanying notes which form part of these
financial statements.

BDO
Christchurch
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Ashburton Netherby School
Notes to the Financial Statements
For the year ended 31 December 2024

1. Statement of Accounting Policies

1.1. Reporting Entity

Ashburton Netherby School (the School) is a Crown entity as specified in the Crown Entities Act 2004 and a school as
described in the Education and Training Act 2020. The Board is of the view that the School is a public benefit entity for
financial reporting purposes.

1.2. Basis of Preparation

Reporting Period

The financial statements have been prepared for the period 1 January 2024 to 31 December 2024 and in accordance with
the requirements of the Education and Training Act 2020.

Basis of Preparation
The financial statements have been prepared on a going concern basis, and the accounting policies have been consistently
applied throughout the period.

Financial Reporting Standards Applied

The Education and Training Act 2020 requires the School, as a Crown entity, to prepare financial statements in accordance
with generally accepted accounting practice. The financial statements have been prepared in accordance with generally
accepted accounting practice in New Zealand, applying Public Sector Public Benefit Entity (PBE) Standards Reduced
Disclosure Regime as appropriate to public benefit entities that qualify for Tier 2 reporting. The school is considered a Public
Benefit Entity as it meets the criteria specified as 'having a primary objective to provide goods and/or services for community
or social benefit and where any equity has been provided with a view to supporting that primary objective rather than for
financial return to equity holders'.

PBE Accounting Standards Reduced Disclosure Regime
The School qualifies for Tier 2 as the school is not publicly accountable and is not considered large as it falls below the
expenditure threshold of $33 million per year. All relevant reduced disclosure concessions have been taken.

Measurement Base
The financial statements are prepared on the historical cost basis unless otherwise noted in a specific accounting policy.

Presentation Currency
These financial statements are presented in New Zealand dollars, rounded to the nearest dollar.

Specific Accounting Policies
The accounting policies used in the preparation of these financial statements are set out below.

Critical Accounting Estimates And Assumptions

The preparation of financial statements requires management to make judgements, estimates and assumptions that affect
the application of accounting policies and the reported amounts of assets, liabilities, revenue and expenses. Actual results
may differ from these estimates.

Estimates and underlying assumptions are reviewed on an ongoing basis. Revisions to accounting estimates are recognised
in the period in which the estimate is revised and in any future periods affected.

Cyclical Maintenance
A school recognises its obligation to maintain the Ministry’s buildings in a good state of repair as a provision for cyclical
maintenance. This provision relates mainly to the painting of the school buildings. The estimate is based on the school’s best
estimate of the cost of painting the school and when the school is required to be painted, based on an assessment of the
school’s condition. During the year, the Board assesses the reasonableness of its painting maintenance plan on which the
provision is based. Cyclical maintenance is disclosed at note 14.

Christchurch




Useful lives of property, plant and equipment

The School reviews the estimated useful lives of property, plant and equipment at the end of each reporting date. The
School believes that the estimated useful lives of the property, plant and equipment, as disclosed in the significant
accounting policies, are appropriate to the nature of the property, plant and equipment at reporting date. Property, plant and
equipment is disclosed at note 11.

Critical Judgements in applying accounting policies
Management has exercised the following critical judgements in applying accounting policies:

Classification of leases

Determining whether a lease is a finance lease or an operating lease requires judgement as to whether the lease transfers
substantially all the risks and rewards of ownership to the school. A lease is classified as a finance lease if it transfers
substantially all risks and rewards incidental to ownership of an underlying asset to the lessee. In contrast, an operating
lease is a lease that does not transfer substantially all the risks and rewards incidental to ownership of an asset to the
lessee.

Judgement is required on various aspects that include, but are not limited to, the fair value of the leased asset, the economic
life of the leased asset, whether or not to include renewal options in the lease term, and determining an appropriate discount
rate to calculate the present value of the minimum lease payments. Classification as a finance lease means the asset is
recognised in the statement of financial position as property, plant, and equipment, whereas for an operating lease no such
asset is recognised. Finance lease liability disclosures are contained in note 15. Future operating lease commitments are
disclosed in note 21b.

Recognition of grants

The School reviews the grants monies received at the end of each reporting period and whether any require a provision to
carry forward amounts unspent. The School believes all grants received have been appropriately recognised as a liability if
required. Government grants are disclosed at note 2.

1.3. Revenue Recognition

Government Grants
The school receives funding from the Ministry of Education. The following are the main types of funding that the School
receives:

Operational grants are recorded as revenue when the School has the rights to the funding, which is in the year that the
funding is received.

Teachers salaries grants are recorded as revenue when the School has the rights to the funding in the salary period to which
they relate. The grants are not received in cash by the School and are paid directly to teachers by the Ministry of Education.

Other Ministry Grants for directly funded programmes are recorded as revenue when the School has the rights to the funding
in the period to which they relate. The grants are not received in cash by the School and are paid directly by the Ministry of
Education.

The property from which the School operates is owned by the Crown and managed by the Ministry of Education on behalf of
the Crown. Grants for the use of land and buildings are not received in cash by the School as they equate to the deemed
expense for using the land and buildings which are owned by the Crown. The School’s use of the land and buildings as
occupant is based on a property occupancy document as gazetted by the Ministry. The expense is based on an assumed
market rental yield on the value of land and buildings as used for rating purposes.

This is a non-cash revenue that is offset by a non-cash expense. The use of land and buildings grants and associated
expenditure are recorded in the period the School uses the land and buildings.

Other Grants where conditions exist
Other grants are recorded as revenue when the School has the rights to the funding, unless there are unfulfilled conditions
attached to the grant, in which case the amount relating to the unfulfilled conditions is recognised as a liability and
recognised as revenue as the conditions are fulfilled.
Christchurch




Donations, Gifts and Bequests

Donations, gifts and bequests are recognised as an asset and revenue when the right to receive funding or the asset has
been established unless there is an obligation to return funds if conditions are not met. If conditions are not met, funding is
recognised as revenue in advance and recognised as revenue when conditions are satisfied.

Interest Revenue
Interest Revenue earned on cash and cash equivalents and investments is recorded as revenue in the period it is earned.

1.4. Operating Lease Payments
Payments made under operating leases are recognised in the Statement of Comprehensive Revenue and Expense on a
straight line basis over the term of the lease.

1.5. Finance Lease Payments
Finance lease payments are apportioned between the finance charge and the reduction of the outstanding liability. The
finance charge is allocated to each period during the lease term on an effective interest basis.

1.6. Cash and Cash Equivalents

Cash and cash equivalents include cash on hand, bank balances, deposits held at call with banks, and other short term
highly liquid investments with original maturities of 90 days or less, and bank overdrafts. The carrying amount of cash and
cash equivalents represent fair value.

1.7. Accounts Receivable

Short-term receivables are recorded at the amount due, less an allowance for expected credit losses (uncollectable debts).
The school's receivables are largely made up of funding from the Ministry of Education. Therefore the level of uncollectable
debts is not considered to be material. However, short-term receivables are written off when there is no reasonable
expectation of recovery.

1.8. Inventories

Inventories are consumable items held for sale and comprised of school uniforms. They are stated at the lower of cost and
net realisable value. Cost is determined on a first in, first out basis. Net realisable value is the estimated selling price in the
ordinary course of activities less the estimated costs necessary to make the sale. Any write down from cost to net realisable
value is recorded as an expense in the Statement of Comprehensive Revenue and Expense in the period of the write down.

1.9. Investments
Bank term deposits are initially measured at the amount invested. Interest is subsequently accrued and added to the
investment balance. A loss allowance for expected credit losses is recognised if the estimated loss allowance is not trivial.

1.10. Property, Plant and Equipment
Land and buildings owned by the Crown are excluded from these financial statements. The Board’s use of the land and
buildings as ‘occupant’ is based on a property occupancy document.

Improvements funded by the Board to buildings owned by the Crown or directly by the board are recorded at cost, less
accumulated depreciation and impairment losses.

Property, plant and equipment are recorded at cost or, in the case of donated assets, fair value at the date of receipt, less
accumulated depreciation and impairment losses. Cost or fair value as the case may be, includes those costs that relate
directly to bringing the asset to the location where it will be used and making sure it is in the appropriate condition for its
intended use.

Gains and losses on disposals (i.e. sold or given away) are determined by comparing the proceeds received with the
carrying amounts (i.e. the book value). The gain or loss arising from the disposal of an item of property, plant and equipment
is recognised in the Statement of Comprehensive Revenue and Expense.

BDO
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Finance Leases

A finance lease transfers to the lessee substantially all the risks and rewards incidental to ownership of an asset, whether or
not title is eventually transferred. At the start of the lease term, finance leases are recognised as assets and liabilities in the
statement of financial position at the lower of the fair value of the leased asset or the present value of the minimum lease
payments. The finance charge is charged to the surplus or deficit over the lease period so as to produce a constant periodic
rate of interest on the remaining balance of the liability. The amount recognised as an asset is depreciated over its useful
life. If there is no reasonable certainty whether the school will obtain ownership at the end of the lease term, the asset is fully
depreciated over the shorter of the lease term and its useful life.

Depreciation

Property, plant and equipment, except for library resources, are depreciated over their estimated useful lives on a straight
line basis. Library resources are depreciated on a diminishing value basis. Depreciation of all assets is reported in the
Statement of Comprehensive Revenue and Expense.

The estimated useful lives of the assets are:

Building improvements 20-50 years

Furniture and equipment 5-20 years

Information and communication technology hardware 2-7 years

Leased assets held under a Finance Lease Term of Lease

Library resources 12.5% Diminishing value

1.11. Impairment of property, plant and equipment
The school does not hold any cash generating assets. Assets are considered cash generating where their primary objective
is to generate a commercial return.

Non cash generating assets

Property, plant, and equipment held at cost that have a finite useful life are reviewed for impairment whenever events or
changes in circumstances indicate that the carrying amount may not be recoverable. If such indication exists, the School
estimates the asset's recoverable service amount. An impairment loss is recognised as the amount by which the asset’s
carrying amount exceeds its recoverable service amount. The recoverable service amount is the higher of an asset’s fair
value less costs to sell and value in use.

Value in use is determined using an approach based on either a depreciated replacement cost approach, restoration cost
approach, or a service units approach. The most appropriate approach used to measure value in use depends on the nature
of the impairment and availability of information.

In determining fair value less costs to sell the school engages an independent valuer to assess market value based on the
best available information.

If an asset’s carrying amount exceeds its recoverable service amount, the asset is regarded as impaired and the carrying
amount is written down to the recoverable amount. The total impairment loss is recognised in the surplus or deficit.

The reversal of an impairment loss is recognised in the surplus or deficit. A previously recognised impairment loss is
reversed only if there has been a change in the assumptions used to determine the asset’s recoverable service amount
since the last impairment loss was recognised.

1.12. Accounts Payable

Accounts Payable represents liabilities for goods and services provided to the School prior to the end of the financial year
which are unpaid. Accounts Payable are recorded at the amount of cash required to settle those liabilities. The amounts are
unsecured and are usually paid within 30 days of recognition.

BDO
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1.13. Employee Entitlements

Short-term employee entitlements

Employee entitlements that are expected to be settled within 12 months after the end of the reporting period in which the
employees provide the related service are measured based on accrued entitlements at current rates of pay. These include
salaries and wages accrued up to balance date, annual leave earned by non teaching staff, but not yet taken at balance
date.

Long-term employee entitlements

Employee benefits that are not expected to be settled wholly before 12 months after the end of the reporting period in which
the employee provides the related service, such as retirement and long service leave, have been calculated on an actuarial
basis.

The calculations are based on the likely future entitlements accruing to employees, based on years of service, years to
entitlement, the likelihood that employees will reach the point of entitlement, and contractual entitlement information, and the
present value of the estimated future cash flows. Remeasurements are recognised in Statement of Comprehensive
Revenue and Expense in the period in which they arise.

1.14. Revenue Received in Advance

Revenue received in advance relates to fees received from students and grants received where there are unfulfilled
obligations for the School to provide services in the future. The fees or grants are recorded as revenue as the obligations are
fulfilled and the fees or grants are earned.

The School holds sufficient funds to enable the refund of unearned fees in relation to international students, should the
School be unable to provide the services to which they relate.

1.15. Funds Held in Trust
Funds are held in trust where they have been received by the School for a specified purpose, or are being held on behalf of
a third party and these transactions are not recorded in the Statement of Comprehensive Revenue and Expense.

The School holds sufficient funds to enable the funds to be used for their intended purpose at any time.

1.16. Funds held for Capital Works

The school directly receives funding from the Ministry of Education for capital works projects that are included in the School
five year capital works agreement. These funds are held on behalf and for a specified purpose. As such these transactions
are not recorded in the Statement of Comprehensive Revenue and Expense.

The School holds sufficient funds to enable the funds to be used for their intended purpose at any time.

1.17. Shared Funds

Shared Funds are held on behalf of a cluster of participating schools as agreed with the Ministry of Education. In instances
where funds are outside of the School's control, these amounts are not recorded in the Statement of Comprehensive
Revenue and Expense. The School holds sufficient funds to enable the funds to be used for their intended purpose.

1.18. Provision for Cyclical Maintenance

The property from which the School operates is owned by the Crown, and is vested in the Ministry. The Ministry has
gazetted a property occupancy document that sets out the Board’s property maintenance responsibilities. The Board is
responsible for maintaining the land, buildings and other facilities on the School site in a state of good order and repair.

Cyclical maintenance, which involves painting of the School, makes up the most significant part of the Board’s
responsibilities outside the day-to-day maintenance. The provision is a reasonable estimate, based on the school’s best
estimate of the cost of painting the school and when the School is required to be painted, based on an assessment of the
school’s condition.

The School carries out painting maintenance of the whole school over a variety of periods in accordance with the conditional
assessment of each area of the school. The economic outflow of this is dependent on the plan established by the School to
meet this obligation and is detailed in the notes and disclosures of these accounts.

BDO
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1.19. Financial Instruments

The School’s financial assets comprise cash and cash equivalents, accounts receivable, and investments. All of these
financial assets, except for investments that are shares, are initially recognised at fair value and subsequently measured at
amortised cost, using the effective interest method.

The School’s financial liabilities comprise accounts payable and finance lease liability. Financial liabilities are subsequently
measured at amortised cost using the effective interest method. Interest expense and any gain or loss on derecognition are
recognised in surplus or deficit.

1.20. Goods and Services Tax (GST)
The financial statements have been prepared on a GST exclusive basis, with the exception of accounts receivable and
accounts payable which are stated as GST inclusive.

The net amount of GST paid to, or received from, the IRD, including the GST relating to investing and financing activities, is
classified as a net operating cash flow in the statements of cash flows.

Commitments and contingencies are disclosed exclusive of GST.
1.21. Budget Figures
The budget figures are extracted from the School budget that was approved by the Board.

1.22. Services received in-kind
From time to time the School receives services in-kind, including the time of volunteers. The School has elected not to
recognise services received in kind in the Statement of Comprehensive Revenue and Expense.

BDO
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2. Government Grants

Government Grants - Ministry of Education

Teachers' Salaries Grants

Use of Land and Buildings Grants

Ka Ora, Ka Ako - Healthy School Lunches Programme

3. Locally Raised Funds

Local funds raised within the School's community are made up of:

Revenue
Donations and Bequests
Trading
Fundraising and Community Grants
Other Revenue

Expenses
Extra Curricular Activities Costs
Trading

Surplus for the year Locally raised funds

4. Learning Resources

Curricular

Information and Communication Technology
Employee Benefits - Salaries

Staff Development

Other Learning Resources

Depreciation

5. Administration

Audit Fees

Board Fees and Expenses

Ka Ora, Ka Ako - Healthy School Lunches Programme
Other Administration Expenses

Employee Benefits - Salaries

Insurance

Service Providers, Contractors and Consultancy

2024 2024 2023
Budget
Actual (Unaudited) Actual
$ $ $
621,983 584,000 539,360
1,229,686 870,331 924,844
187,965 128,887 175,142
210,429 - 176,435
2,250,063 1,583,218 1,815,781
2024 2024 2023
Budget
Actual (Unaudited) Actual
$ $ $
9,156 5,450 6,404
8,596 9,050 9,872
5,914 25,200 45,225
12,752 10,375 12,213
36,418 50,075 73,714
1,744 4,800 2,333
8,561 9,300 10,292
10,305 14,100 12,625
26,113 35,975 61,089
2024 2024 2023
Budget
Actual (Unaudited) Actual
$ $ $
52,120 94,465 42,854
1,106 7,000 662
1,413,392 1,174,131 1,097,718
33,689 44,000 12,318
491 2,000 496
56,465 15,600 46,017
1,557,263 1,337,196 1,200,065
2024 2024 2023
Budget
Actual (Unaudited) Actual
$ $ $
9,083 6,500 5,788
8,664 9,450 6,657
210,429 - 176,435
19,300 23,750 20,136
54,504 51,400 55,563
5,243 5,000 4,422
4,629 5,200 4,425
311,852 101,300 273,426

BDO
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6. Property

2024 2024 2023
Budget
Actual (Unaudited) Actual
$ $ $
Consultancy and Contract Services 32,422 32,700 25,288
Cyclical Maintenance 5,043 - 5,043
Adjustment to the Provision- Other Adjustments - - (79,554)
Heat, Light and Water 10,839 13,250 8,543
Rates 3,063 3,200 2,730
Repairs and Maintenance 15,196 12,000 44 517
Use of Land and Buildings 187,965 128,887 175,142
Other Property Expenses 4,178 3,300 3,396
Employee Benefits - Salaries 12,673 13,000 13,596
271,379 206,337 198,701

The Use of Land and Buildings figure represents 5% of the school’s total property value. Property values are established as part of the nation-wide
revaluation exercise that is conducted every 30 June for the Ministry of Education’s year-end reporting purposes.

7. Cash and Cash Equivalents

2024 2024 2023
Budget
Actual (Unaudited) Actual
$ $ $
Bank Accounts 493,031 405,882 410,922
Cash and Cash Equivalents for Statement of Cash Flows 493,031 405,882 410,922

Of the $493,031 Cash and Cash Equivalents, $137,792 is held by the School on behalf of the Ministry of Education. These funds have been provided by
the Ministry as part of the school's 5 Year Agreement funding for upgrades to the school's buildings and includes retentions on the projects, if applicable.
The funds are required to be spent in 2025 on Crown owned school buildings.

Of the $493,031 Cash and Cash Equivalents, $743 of Other Revenue in Advance is held by the School, as disclosed in note 13.

Of the $493,031 Cash and Cash Equivalents, $6,692 of unspent grant funding is held by the School. This funding is subject to conditions which specify
how the grant is required to be spent. If these conditions are not met, the funds will need to be returned.

8. Accounts Receivable

2024 2024 2023
Budget
Actual (Unaudited) Actual
$ $ $
Receivables from the Ministry of Education 3,150 10,553 10,553
Interest Receivable 25,121 19,244 19,244
Banking Staffing Underuse - 283,096 23,096
Teacher Salaries Grant Receivable 99,654 70,205 70,205
127,925 123,098 123,098
Receivables from Exchange Transactions 25,121 19,244 19,244
Receivables from Non-Exchange Transactions 102,804 103,854 103,854
127,925 123,098 123,098
9. Inventories
2024 2024 2023
Budget
Actual (Unaudited) Actual
$ $ $
School Uniforms 7,119 6,390 6,390
7,119 6,390 6,390
10. Investments
The School's investment activities are classified as follows:
2024 2024 2023
Budget
Actual (Unaudited) Actual
Current Asset $ $ $
Short-term Bank Deposits 573,251 257,500 257,500
Total Investments 573,251 257,500 257,500

BDO
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11. Property, Plant and Equipment

Opening

Balance (NBV) Additions Disposals  Impairment Depreciation  Total (NBV)
2024 $ $ $ $ $ $
Building Improvements 71,786 - - - (3,139) 68,647
Furniture and Equipment 145,891 20,806 (689) - (15,466) 150,542
Information and Communication Technology 87,243 1,430 - - (28,679) 59,994
Leased Assets 20,305 3,213 - - (7,827) 15,691
Library Resources 7,815 3,023 - - (1,354) 9,484
Balance at 31 December 2024 333,040 28,472 (689) - (56 465) 304,358

The net carrying value of equipment held under a finance lease is $15,691 (2023: $20,305)

Restrictions

With the exception of the contractual restrictions relating to the above noted finance leases, there are no other restrictions over the title of the school's

property, plant and equipment, nor are any property, plant and equipment pledged as security for liabilities.

2024 2024 2024 2023 2023 2023
Cost or Accumulated Net Book Cost or Accumulated Net Book
Valuation Depreciation Value Valuation Depreciation Value
$ $ $ $ $ $
Building Improvements 120,558 (51,911) 68,647 147,943 (76,157) 71,786
Furniture and Equipment 312,062 (161,520) 150,542 304,180 (158,289) 145,891
Information and Communication Technology 217,628 (157,634) 59,994 216,197 (128,954) 87,243
Leased Assets 26,175 (10,484) 15,691 26,997 (6,692) 20,305
Library Resources 41,181 (31,697) 9,484 38,157 (30,342) 7,815
Balance at 31 December 717,604 (413,246) 304,358 733,474 (400,434) 333,040
12. Accounts Payable
2024 2024 2023
Budget
Actual (Unaudited) Actual
$ $ $
Creditors 7,284 - -
Accruals 6,883 3,938 3,938
Employee Entitlements - Salaries 104,620 80,386 80,386
Employee Entitlements - Leave Accrual 3,521 4,253 4,253
122,308 88,577 88,577
Payables for Exchange Transactions 122,308 88,577 88,577
122,308 88,577 88,577
The carrying value of payables approximates their fair value.
13. Revenue Received in Advance
2024 2024 2023
Budget
Actual (Unaudited) Actual
$ $ $
Grants in Advance - Ministry of Education 6,692 2,596 2,596
Other Revenue in Advance 743 580 580
7,435 3,176 3,176
14. Provision for Cyclical Maintenance
2024 2024 2023
Budget
Actual (Unaudited) Actual
$ $ $
Provision at the Start of the Year 4,700 4,700 79,211
Increase to the Provision During the Year 5,043 - 5,043
Other Adjustments - - (79,554)
Provision at the End of the Year 9,743 4,700 4,700
Cyclical Maintenance - Current 4,500 - -
Cyclical Maintenance - Non current 5,243 4,700 4,700
9,743 4,700 4,700

The School's cyclical maintenance schedule details annual painting & other significant cyclical maintenance work to be undertaken. The costs associated
with this annual work will vary depending on the requirements during the year. This plan is based on the School's 10 Year Property plan which is prepared

ini i i BDO
by a Ministry of Education appointed property consultant. Christahurch
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15. Finance Lease Liability

The School has entered into a number of finance lease agreements for computers and other ICT equipment. Minimum lease payments payable:

2024 2024 2023
Budget
Actual (Unaudited) Actual
$ $ $
No Later than One Year 7,627 8,367 8,367
Later than One Year 10,213 15,085 15,085
Future Finance Charges (2,054) (3,213) (3,213)
15,786 20,239 20,239
Represented by:
Finance lease liability - Current 6,572 6,937 6,937
Finance lease liability - Non current 9,214 13,302 13,302
15,786 20,239 20,239

16. Funds Held for Capital Works Projects

During the year the School received and applied funding from the Ministry of Education for the following capital works projects. The amount of cash held on
behalf of the Ministry for capital works project is included under cash and cash equivalents in note 7, and includes retentions on the projects, if applicable.

Opening Receipts Board Closing
2024 Balances from MoE  Payments Contributions Balances
$ $ $ $ $
5YA Upgrade # 217306 9,247 54,481 (51,558) - 12,170
MOE Property Proj Full Roof Replacements - 125,622 - - 125,622
Totals 9,247 180,103 (51,558) - 137,792
Represented by:
Funds Held on Behalf of the Ministry of Education 137,792
Opening Receipts Closing
2023 Balances from MoE  Payments Transfers Balances
$ $ $ $ $
5YA Upgrade # 217306 47,643 - (29,629) (8,767) 9,247
USD Dental extension #217309 (8,767) - - 8,767 -
Totals 38,876 - (29,629) - 9,247
Represented by:
Funds Held on Behalf of the Ministry of Education 9,247

17. Related Party Transactions

The School is a controlled entity of the Crown, and the Crown provides the major source of revenue to the School. The School enters into transactions with
other entities also controlled by the Crown, such as government departments, state-owned enterprises and other Crown entities. Transactions with these
entities are not disclosed as they occur on terms and conditions no more or less favourable than those that it is reasonable to expect the School would
have adopted if dealing with that entity at arm’s length.

Related party disclosures have not been made for transactions with related parties that are within a normal supplier or client/recipient relationship on terms
and condition no more or less favourable than those that it is reasonable to expect the school would have adopted in dealing with the party at arm’s length
in the same circumstances. Further, transactions with other government agencies (for example, Government departments and Crown entities) are not
disclosed as related party transactions when they are consistent with the normal operating arrangements between government agencies and undertaken
on the normal terms and conditions for such transactions.

BDO
Christchurch




18. Remuneration

Key management personnel compensation
Key management personnel of the School include all Board members, Principal, Deputy and Assistant Principals.

2024 2023
Actual Actual
$ $

Board Members
Remuneration 3,250 3,010
Leadership Team
Remuneration 482,868 453,945
Full-time equivalent members 4.00 4.15
Total key management personnel remuneration 486,118 456,955

There are seven members of the Board and one teacher representative, excluding the Principal. The Board held seven full meetings of the Board in the
year. The Board also has Finance (1 member) and Property (1 member) that meet monthly and quarterly respectively. As well as these regular meetings,
including preparation time, the Presiding member and other Board members have also been involved in ad hoc meetings to consider student welfare
matters including stand downs, suspensions, and other disciplinary matters.

Principal
The total value of remuneration paid or payable to the Principal was in the following bands:
2024 2023
Actual Actual
Salaries and Other Short-term Employee Benefits: $000 $000
Salary and Other Payments 150 - 160 140-150
Benefits and Other Emoluments 4-5 4-5
Termination Benefits 0-0 0-0
Other Employees
The number of other employees with remuneration greater than $100,000 was in the following bands:
Remuneration 2024 2023
$000 FTE Number FTE Number
100 -110 2.00 3.00
110-120 1.00 -
3.00 3.00

The disclosure for 'Other Employees' does not include remuneration of the Principal.

19. Compensation and Other Benefits Upon Leaving

The total value of compensation or other benefits paid or payable to persons who ceased to be board members, committee members, or employees during
the financial year in relation to that cessation and the number of persons to whom all or part of that total was payable was as follows:

2024 2023
Actual Actual
Total $ - $ -
Number of People - -

20. Contingencies

There are no contingent liabilities and no contingent assets except as noted below as at 31 December 2024 (Contingent liabilities and assets at 31
December 2023: nil).

Holidays Act Compliance — Schools Payroll

The Ministry of Education performs payroll processing and payments on behalf of boards, through payroll service provider, Education Payroll Limited.

The Ministry continues to review the Schools Sector Payroll to ensure compliance with the Holidays Act 2003. An initial remediation payment has been
made to some current school employees. The Ministry is continuing to perform detailed analysis to finalise calculations and the potential impacts of specific
individuals. As such, this is expected to resolve the liability for school boards.

Pay Equity Settlement Wash Up amounts
In 2024 the Ministry of Education provided additional funding for non-teaching collective and pay equity agreements. At the date of signing the financial

statements the School's final entittement for the year ended 31 December 2024 has not yet been advised. The School has therefore not recognised an
asset or a liability regarding this funding wash-up , which is expected to be settled in July 2025.

BDO
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21. Commitments
(a) Capital Commitments

At 31 December 2024, the Board had capital commitments of $137,792 (2023:$9,247) as a result of entering the following contracts:

2024 Capital

Contract Name Commitment

$
5YA Upgrade # 217306 12,170
MOE Property Proj Full Roof Replacements 125,622
Total 137,792
The Board receives funding from the Ministry of Education for Capital Works which is disclosed in note 16.
(b) Operating Commitments
As at 31 December 2024 the Board has not entered into any operating contracts.
(Operating commitments at 31 December 2023: nil)
22. Financial Instruments
The carrying amount of financial assets and liabilities in each of the financial instrument categories are as follows:
Financial assets measured at amortised cost

2024 2024 2023
Budget
Actual (Unaudited) Actual
$ $ $

Cash and Cash Equivalents 493,031 405,882 410,922
Receivables 127,925 123,098 123,098
Investments - Term Deposits 573,251 257,500 257,500
Total Financial assets measured at amortised cost 1,194,207 786,480 791,520
Financial liabilities measured at amortised cost
Payables 122,308 88,577 88,577
Finance Leases 15,786 20,239 20,239
Total Financial liabilities measured at amortised Cost 138,094 108,816 108,816

23. Events After Balance Date
There were no significant events after the balance date that impact these financial statements.
24, Comparatives

There have been a number of prior period comparatives which have been reclassified to make disclosure consistent with the current year.

BDO
Christchurch




I BDO BDO CHRISTCHURCH AUDIT LIMITED

INDEPENDENT AUDITOR’S REPORT

TO THE READERS OF ASHBURTON NETHERBY SCHOOL'’S FINANCIAL STATEMENTS
FOR THE YEAR ENDED 31 DECEMBER 2024

The Auditor-General is the auditor of Ashburton Netherby School (the School). The Auditor-General
has appointed me, Amy Goodman, using the staff and resources of BDO Christchurch Audit Limited,
to carry out the audit of the financial statements of the School on his behalf.

Opinion

We have audited the financial statements of the School on pages 3 to 18 that comprise the
statement of financial position as at 31 December 2024, the statement of comprehensive revenue
and expense, statement of changes in net assets/equity and statement of cash flows for the year
ended on that date, and the notes to the financial statements that include accounting policies and
other explanatory information.

In our opinion the financial statements of the School:

. present fairly, in all material respects:
o its financial position as at 31 December 2024; and
o its financial performance and cash flows for the year then ended; and
. comply with generally accepted accounting practice in New Zealand in accordance with Public

Sector Public Benefit Entity Standards Reduced Disclosure Regime.
Our audit was completed on 23 of June 2025. This is the date at which our opinion is expressed.

The basis for our opinion is explained below. In addition, we outline the responsibilities of the
Board and our responsibilities relating to the financial statements, we comment on other
information, and we explain our independence.

Basis for our opinion

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which
incorporate the Professional and Ethical Standards and the International Standards on Auditing
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our
responsibilities under those standards are further described in the Responsibilities of the auditor
section of our report.

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a
basis for our opinion.

Responsibilities of the Board for the financial statements

The Board is responsible on behalf of the School for preparing financial statements that are fairly
presented and that comply with generally accepted accounting practice in New Zealand.

The Board is responsible for such internal control as it determines is necessary to enable it to
prepare financial statements that are free from material misstatement, whether due to fraud or
error.
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In preparing the financial statements, the Board is responsible on behalf of the School for assessing
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as
applicable, matters related to going concern and using the going concern basis of accounting,
unless there is an intention to close or merge the School, or there is no realistic alternative but to
do so.

The Board’s responsibilities arise from section 134 of the Education and Training Act 2020.
Responsibilities of the auditor for the audit of the financial statements

Our objectives are to obtain reasonable assurance about whether the financial statements, as a
whole, are free from material misstatement, whether due to fraud or error, and to issue an
auditor’s report that includes our opinion.

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out
in accordance with the Auditor-General’s Auditing Standards will always detect a material
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosures,
and can arise from fraud or error. Misstatements are considered material if, individually or in the
aggregate, they could reasonably be expected to influence the decisions of readers taken on the
basis of these financial statements.

For the budget information reported in the financial statements, our procedures were limited to
checking that the information agreed to the School’s approved budget.

We did not evaluate the security and controls over the electronic publication of the financial
statements.

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise
professional judgement and maintain professional scepticism throughout the audit. Also:

. We identify and assess the risks of material misstatement of the financial statements,
whether due to fraud or error, design and perform audit procedures responsive to those
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for our
opinion. The risk of not detecting a material misstatement resulting from fraud is higher
than for one resulting from error, as fraud may involve collusion, forgery, intentional
omissions, misrepresentations, or the override of internal control.

) We obtain an understanding of internal control relevant to the audit in order to design
audit procedures that are appropriate in the circumstances, but not for the purpose of
expressing an opinion on the effectiveness of the School’s internal control.

. We evaluate the appropriateness of accounting policies used and the reasonableness of
accounting estimates and related disclosures made by the Board.

. We conclude on the appropriateness of the use of the going concern basis of accounting by
the Board and, based on the audit evidence obtained, whether a material uncertainty exists
related to events or conditions that may cast significant doubt on the School’s ability to
continue as a going concern. If we conclude that a material uncertainty exists, we are
required to draw attention in our auditor’s report to the related disclosures in the financial
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions
are based on the audit evidence obtained up to the date of our auditor’s report. However,
future events or conditions may cause the School to cease to continue as a going concern.

. We evaluate the overall presentation, structure and content of the financial statements,
including the disclosures, and whether the financial statements represent the underlying
transactions and events in a manner that achieves fair presentation.



I BDO BDO CHRISTCHURCH AUDIT LIMITED

. We assess the risk of material misstatement arising from the school payroll system, which
may still contain errors. As a result, we carried out procedures to minimise the risk of
material errors arising from the system that, in our judgement, would likely influence
readers’ overall understanding of the financial statements.

We communicate with the Board regarding, among other matters, the planned scope and timing of
the audit and significant audit findings, including any significant deficiencies in internal control
that we identify during our audit.

Our responsibilities arises from the Public Audit Act 2001.
Other information

The Board is responsible for the other information. The other information comprises the Members
of the Board listing, Annual Plan 2025 (Analysis of Variance), New Zealand Curriculum Reporting,

Giving effect to Te Tiriti o Waitangi, 2023-2024 Report on Compliance with Employment Policies,

and the Kiwisport Report, but does not include the financial statements, and our auditor’s report
thereon.

Our opinion on the financial statements does not cover the other information and we do not express
any form of audit opinion or assurance conclusion thereon.

In connection with our audit of the financial statements, our responsibility is to read the other
information. In doing so, we consider whether the other information is materially inconsistent with
the financial statements or our knowledge obtained in the audit, or otherwise appears to be
materially misstated. If, based on our work, we conclude that there is a material misstatement of
this other information, we are required to report that fact. We have nothing to report in this
regard.

Independence

We are independent of the School in accordance with the independence requirements of the
Auditor-General’s Auditing Standards, which incorporate the independence requirements of
Professional and Ethical Standard 1 International Code of Ethics for Assurance Practitioners
(including International Independence Standards) (New Zealand) (PES 1) issued by the New Zealand
Auditing and Assurance Standards Board.

Other than the audit, we have no relationship with, or interests in, the School.

Amy Goodman

BDO Christchurch Audit Limited
On behalf of the Auditor-General
Christchurch, New Zealand
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School Vision:
Quality Teaching, Quality Learning
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Aim high, do your best, be resilient, have fun.

School Motto Statement:
Aim high, do your best, be resilient, have fun.

Presiding Board Member: Elizabeth Walker - Ratu



Strategic Goals

Board and

community reason

for prioritising.

Links
to NELPs

Links to Tiriti of Waitangi

How will we measure
success or gather
evidence?

Strategic Aim 1:
Continue to build teacher
capacity and capability in

culturally responsive
pedagogy, curriculum
design and delivery of
teaching and learning.

Aspiring for best

practice and modifying

teacher’s learning

programmes aligns

with our vision of
Quality Teaching,
Quality Learning.
This aim was also

teacher consulted as

well as being
necessary to have
space for ongoing

improvement.

All aspects of the
NELPs are
weaved through
this strategic goal
and often the
NELPs are
captured and
implemented in
school policy and
procedures.

Building teacher capability
and capacity in core subject
teaching is paramount to
keep abreast of evidenced
based practice.

Our pedagogy to be
underpinned by our six
Maori metaphors.

Longitudinal data for
Mid and End of Year data
collections and reporting

periods.

Integrated curriculum

assessment data.

Teacher’s feedback.
Facilitator of professional
development’s feedback.

Strategic Aim 2:
Continue building
teachers’ knowledge in
tikanga Maori, Te Ao
Maori and te reo Maori.

Te reo Maori is
Aotearoa’s first
language.

Providing quality Maori
language, culture and
tikanga experiences
align with providing

equity for priority
learners while

honouring aspects of
the Tiriti of Waitangi.

All aspects of the
NELPs are
weaved through
this strategic goal
and often the
NELPs are
captured and
implemented in
school policy and
procedures.

Te reo Maori is Aotearoa’s
first language.
Providing quality Maori
language, culture and
tikanga experiences align
with providing equity for
priority learners while
honouring aspects of the
Tiriti of Waitangi.

Teacher’s progression in
and through te reo Maori in
the Te Ahu o te reo Maori ki

Ngai Tahu.

Senior children achieving
at level 2 of the school te
reo Maori curriculum.
Integration of ideas through
whanau consultation into
the local curriculum.
Ongoing reasonable steps
to provide instruction in
both te reo and tikanga
Maori




Strategic Aim 4:
Focus on working
together with the
community and agencies
to improve attendance to
reach 70% of children
attending school 90% of
the time when needed.

This is a nationwide
call on action to
improve attendance
across New Zealand
with the aim of
improving educational
outcomes. This will
take time and a
concerted effort.

All aspects of the
NELPs are
weaved through
this strategic goal
and often the
NELPs are
captured and
implemented in
school policy and
procedures.

A number of our children
with poor attendance identify
as Maori.

To improve attendance we will
need to foster partnerships
conducive to improving
participation.

The aim is to consistently
see 70% of children
attending school 90% of
the time.




Annual Plan

Strategic Aim 1:0 Continue to build teacher capacity and capability in culturally responsive pedagogy,
curriculum design and delivery of teaching and learning.

Numicon: e Seek and apply for school wide professional development in the | Syndicate leader | $30,000 in funds
Numicon resource to ensure for additional
e Attend online and in person Numicon courses Numicon is a resources
e Purchase Numicon resources as required and needed. school ongoing and professional
e Observe experienced Numicon teachers from external schools focus. development.
e Blend the DMIC methodology/style with Numicon programme Principal to seek
e Review long term plans to follow the Numicon delivery and professional
assessment recommendations development
e Use Numicon resources and methodologies to build agreed opportunities
knowledge at each year group. Shadow coaching
e Continue to design school wide assessments that link DMIC and | and observing
Numicon to PaCT. other schools
e Build Numicon development into schoolwide annual growth plans | during CRT days.
e Document the Numicon methodology into our school curriculum
Measurable % An improved confidence and knowledge in delivering Numicon with competence and assurance
outcomes: % A programme which has coherence and is delivered as the resource intends by all staff

A clear understanding and evidence of blending DMIC problems solving pedagogy, talk moves, and mixed
ability grouping with the Numicon programme giving us a distinct Netherby delivery and flavour.

Numicon links

to NELP Barrier Free Education 4.1, 4.2 and Quality Teaching Leadership 6.1 and 6.2

Analysis of
Variance
2024:

All of the goals we set around Numicon have been achieved in terms of receiving timely professional
development to build teachers capability and confidence. The professional development has come in the form of

one to one coaching, demonstrations, team teaching, unpacking the Numicon curriculum,

attending delivery




sessions during staff meetings and working in syndicates on a collaborative inquiry to focus on building teachers’
confidence and knowledge. Although the focus has been on improving capacity and capability of staff, we are
delighted to post very good math results as a consequence, which reinforces the staff’s ability to understand,
know and do when delivering Numicon. It is important we keep the focus the same for 2025 as well as aligning
the new math curriculum with our current practice and work out where and how we can implement the supporting
resources to complement the Numicon programme. Further news from the Ministry indicates Numicon is one of
the four math programmes that are endorsed as meeting the criteria of being a structured math programme,
meaning we are already well aligned to meet the new math curriculum deadline of implementation in 2025.

Analysis of
Variance
2025:

Strategic Aim 1:2 Continue to build teacher capacity and capability in culturally responsive pedagogy,
curriculum design and delivery of teaching and learning.

Tautai o le e Continue to design and implement the actions established in Principal Professional
Moana: Tautai o Le Moana. Geoff Si'ave development time
e Improve principal and staff understanding of Pasifika culture. Networking with in staff meeting
e Implement the surface features in a timely manner. other principals for both teachers
e \Work towards connecting the Tapasa indicators to our continuum | involved in Tautai | and teacher aides
of best practice. o0 Le Moana

1. Identities, language and cultures

2. Collaborative and respectful relationships and professional
behaviour

3. Effective Pacific pedagogies




e Remodel the front of the school to be deliberately inclusive and
reflective of the Pasifika presence in our school.

e An inquiry into one agreed Tapasa Turu goal for 2024 for
principal which links to Samoa Tour August 2024 and annual
growth plan.

Measurable
outcomes:

A continuum of best practice that incorporates or aligns Tapasa with our culturally responsive relational
pedagogy continuum

% Teachers’ well placed on stage 4 and 5 of the continuum through their personal evaluation and
assessment.

% Evidence of reflection and inquiry in annual growth plans to show thought and improvement in an
identified area of weakness in the Ashburton Netherby School continuum of best practice

« Links in AGPs made from continuum of best practice made to both Tapasa Turu, Te Mataiaho essential
pedagogies.

% Investigation and possibly some movement on redesigning our school entrance sign that reflects three
main cultures of Maori, Pasifika and European through Creative Schools.

% A small report from principal from his Samoan Study Tour in August 2024

NELP Links - Learner at the Centre 1.3, 2.2, Barrier Free Access, 3.1, 4.3, and Quality Teaching and Leadership 6.3

Analysis of
Variance
2024:

As it turned out, our school dropped off as a focus school for Tautai o le Moana as they continue to reach all
schools with large Pasifika populations. However, the work outlined in this goal has in the least been partially
achieved. We have had personal goals in our AGPs, which connect Tapasa, the curriculum refreshes’ essential
pedagogies along with our continuum of best practice. This triangulation of focus on three different documents
was aimed to illustrate at the heart of good teaching lies our 6 Maori metaphors which underpin our continuum of
best practice but also all good pedagogy for all children. It was hard for staff to get their heads around initially,
but most have made a great start and now can at least see the similarities between documents, and what
constitutes teaching to the North East in a Russel Bishop world, as in knowing the child and having really good
relationships.

There is a powerpoint that captures my study tour findings in Samoa. Essentially, the study tour really
highlighted the importance of culture, and language to identity. | stressed this at the recent fono, highlighting to
ensure first languages are well taught and used at home, and to support us in keeping a child’s identity and




culture alive even though children walk in a NZ school where there is a mixing of cultures.

In terms of measure, we have our AGP commentary, which is in narrative form and anecdotal. But we have in our
overall teacher judgment Pasifika data which is on parity with European/Other. This in itself implies well
connected Pasifika students who are learning well, which pleases me. We have a number of high performing
Pasifika students, who are also in leadership roles in school.

We could drop this goal off in 2025, but not because it is not important, but more because we have other
pressing work, such as curriculum refreshes, which need to take precedence. We will maintain our pedagogical
focus through our continuum of best practice while also using the many other things we have at school that
create positive relationships regardless of culture, which is our PB4L, being a generally nice and approachable
staff, using restorative practices and celebrating cultural weeks like we always do.

Analysis of
Variance
2025:

Strategic Aim 1:3 Continue to build teacher capacity and capability in structured literacy approaches

BSLA and
consolidation
of Helen
Walls
structured
writing:

e BSLA - selected staff SENCO 2024
e Seek and apply for professional development for our SENCO, Two junior
two teachers and two teachers aides in the BSLA approach teachers BSLA applications
e Attend online and in person BSLA courses and professional Two teacher aides | Ministry funded
development
e Teachers and teacher aides follow the BSL approach and set All staff
target groups.
e Structured Writing - all staff




e Staff continue to employ the Helen Walls structured writing
approaches as detailed and described in our school curriculum

e There’s a deliberate effort from syndicate leaders and mentors to
induct and support new staff to understand and employ the
structured literacy practices in the junior syndicate.

Measurable
outcomes:

% An improved confidence and knowledge in delivering Helen Walls structured literacy

% New staff understand the structured literacy approaches and deliberately employ them

% Clear evidence of structured literacy and BSLA being employed in the junior syndicate and through
classroom observations

 We will be aiming for improved learning outcomes for children targeted in BSLA and CAAPs

BSLA and structured literacy links to NELP Barrier Free Education 4.1, 4.2 and Quality Teaching Leadership 6.1 and 6.2

Analysis of
Variance
2024:

BSLA

Two teachers and two teacher aides have successfully completed the 2-term BSLA training and earned
microcredentials through UC in the first half of the year. In addition to this our SENCO successfully completed
her BSLA facilitator training. While the programme itself was intensive and challenging, the learnings have been
valuable and the useful resources provided have led to highly positive outcomes in the classroom.

The BSLA programme has been implemented and embedded in the daily programme of the Y2 and Y3 classes.
The data collected through comprehensive UC testing has shown significant improvement in children’s results
over the ten week teaching blocks (or taumata). Tier 2 groups were formed after the first taumata and are now
being taught effectively by our SENCO and TA while whole-class BSLA continues.

The relevant classes undertaking BSLA have now been able to meaningfully integrate the Phonics Plus reading
resources with other valuable reading resources currently in school.

The structured approach to reading has paid dividends with a good number of children. Teachers, when
possible, will share the BSLA practice in syndicates with those new to our school until they too can complete the
BSLA training.

Helen Walls
Staff continue to work with specific programmes giving a consistent and sequential approach to many aspects of
our literacy practice.




To complement that and provide a structured writing approach that is based on the brain science of how we
learn, we engaged with Helen Walls structured writing in 2023.

As a result of the kete of knowledge and resources to unpack, this focus has been relevant for 2024 to ensure
teachers are revisiting that kete to build their understanding of the programme and implement it according to the
children's year level and learning place. Further, we have had a number of new teachers who are working
through the PDFs, files, notes and video on a journey of learning. Mentors and syndicate meetings support this
tuition.

From observations, discussions and improved writing overall teacher judgment outcomes, | am confident staff are
gaining knowledge and an ability to implement Helen Walls structured writing programme. It would be wise to
keep this as a minor goal for some and a major goal for relatively new staff to ensure a lens stays on the
development of this writing approach.

Analysis of
Variance
2025:

Strategic Aim 1:4 Build teacher understanding, capacity and capability in assessment for learning
theory.

In school led
professional
development
In
assessment
tools of
easTTle and

Use easTTLe as a tool for standardised writing assessment
Spend staff meeting time going over the tool, how it works and
aligns with that curriculum phases

e Select most suitable assessment topic to our context and
children’s lived experiences where possible




PAT e Spend syndicate time moderating to ensure consistency of
marking

e Use both PAT and easTTle data to establish areas of strength
and need in both class and school wide

Kahui Ako e Within teacher to engage in professional development around Within teacher 2024 - 2025
led assessment for learning with a foci in reading, writing and math
professional e Establish if the assessment for learning is applicable and All staff PLD through
development pertinent to our current reading, writing and math programmes. Kahui Ako
around e |[f so discuss, lead and disseminate assessment for learning
assessment theory and practice with staff to enhance our assessment
for learning. processes in our main school wide programmes we implement
e Teachers use this practice to promote student led and teacher
led assessment which enhances and promotes more specific and
required learning to address gaps in knowledge and skills

Measurable % An improved confidence and knowledge in understanding assessment for learning practices

outcomes: « Staff use the approach to improve assessment for learning in numicon, structured writing and reading.

+« Ultimately, a more specific and well placed assessment practice which enhances student led assessment
of their learning.

Assessment for learning links to NELP Barrier Free Education 4.1, 4.2 and Quality Teaching Leadership 6.1 and 6.2

Analysis of | We engaged in the assessment for learning but found the professional development not pertinent to our direction
Variance and or enhancing of our current knowledge base of what assessment for learning is. The professional
2024: development kind of fizzled out. Importantly, it is worth stressing the staff who attended preliminary meetings and




some more intensive meetings came back none the wiser, all feeling we are already doing what is being
conveyed. | guess too, we are and were also working with BSLA, Helen Walls Structured Writing and Numicon,
which all have fairly prescribed assessments, which are designed to involve children in self assessment and goal
setting as well. This PD is complete in the Kahui Ako from my understanding and given our position and will drop
off in 2025.

Analysis of
Variance
2025:

Strategic Aim 2: Continue with building teachers’ knowledge in tikanga and te reo Maori.

Te ahu courses
Kahui Ako
opportunities
In house
professional
development
Te Huka Tai Trust
professional
development
attended.

Te reo Maori
and Tikanga




Measurable « Evidence of improved te reo Maori in our tamariki across the school as evidenced in assessment
outcomes: % Improved confidence and ability of teachers to deliver te reo Maori
% A continually updated Maori education plan that highlights the additional efforts to improve outcomes for
Maori learners (equity added).
% Teachers pedagogy underpinned by the metaphors of Wananga, Ako, Whakapapa,
Whanaungatanga, Kaupapa and Kotahitanga (could be aligned to Te Mataiaho essential pedagogies).
% Some teaching staff have attended and completed Te ahu o te reo Maori ki Ngai Tahu level 1
% Some teachers to have attended and completed Te ahu o te reo Maori ki Ngai Tahu level 2 and beyond
+« Ultimately, an improvement in core learning subjects with our children who identity as Maori

NELP Links - Learners at the Centre 1.3, 2.2, 2.3, 2.4, 2.5, and Quality Teaching and Learning 5.1, 5.2 6.2 and 6.3.

Analysis of || feel quite saddened writing this goal as the school in 2022 and 2023 had made such massive inroads into
Variance building both teacher and akonga capability and capacity in te reo Maori, and tikanga in recent years. We lost
2024: both our TA who was level 5 te reo Maori and an excellent teacher of Maori language along with our senior
teacher in Room 1 who won a principal’s role. These two staff were instrumental in ensuring te reo Maori was
being taught in a sequential and frequent way.
2024 has resulted in 4 new staff, one from overseas, and 3 who have not received or had the training in te ahau
courses, which will no longer be available. | am investigating two options from here to get the te reo Maori
course back on track. One is to have a teacher aide who is tangata whenua and also level three te reo Maori
teach classes biweekly or engage in the online teaching through https://tepunareomaori.co.nz/schools/. This
programme is really well supported, is sequential and engages children in daily lessons, which is more fruitful in
building te reo Maori language. It would also mean in the future we are not dependent on one expert in order for
Maori language to continue. | see this option worthy of investigation, and one that may well be more sustainable,
even though there is an ongoing cost. We have a zoom at a staff meeting to ascertain the usefulness of this



https://tepunareomaori.co.nz/schools/

programme. My only reservation is the follow up activities and resources might not be what | would call
interactive and pitched well, if they exist at all. Time will tell.

The pedagogical practice we employ is still supported by our continuum of best practice and metaphors. This
goal is best to remain in place for 2025, to provide focus and metrics for Te Puna Reo Maori.

Analysis of
Variance
2025:

Te Mataiaho
Refresh:

Strategic Aim 3: Understand, develop and implement our new school curriculum based
upon the curriculum refresh Te Mataiaho.

Continue to keep abreast of the supports available to understand Te

Mataiaho

e |ead allocated teachers only days with intent, purpose and urgency to
develop understanding of Te Mataiaho, and make changes to our
current curriculum

e Use these supports to create familiarity with Te Mataiaho, particularly
the overarching ideas and metaphors of Whakapapa of Te Mataiaho,
common practice model, Te Tiriti o Waitangi, Understand, Know and Do
and accompanying assessment and common practice models

e Unpack and create statements of the Whakapapa of Te Mataiaho to
connect to our community and way of thinking to underpin and overarch
our locally developed school curriculum

e Design a statement of intent that illustrates how we give effect to the
Tiriti of Waitangi now and into the future




e Design a statement of intent that illustrates how we give effect to Te
Mataiaho Vision for the future of NZ Education

e Align the components of Understand, Know and Do with our current
curriculum, using these conceptual ideas as a basis to assess in
various subjects using the evidenced based programmes we currently
employ

e Align the essential pedagogies in Te Mataiaho to our culturally
responsive pedagogies continuum of best practice as well as creating
statements of intent and shared understanding at our kura that we use
to appraise and locate ourselves on the school generated continuum of
best practice

e Read, learn and develop and understanding of the assessment
practices and tools we need to assess using Understand, Know and Do

e Refresh our understanding of our key competencies

e Refresh our understanding of our values

e Unpack the common model of practice and ensure we are foundational
strong in employing this across our school while also creating a

statement to illustrate and maintain our understanding of this model

Measurable
outcomes:

NELP Links: - All of them link to the NELPs, this is our number one policy being the school curriculum.

Analysis of
Variance 2024:

We have spent considerable time refreshing various curriculum policies, plans and other bits and pieces
in our curriculum during staff meetings. We have done this with an eye on the curriculum refresh
establishing curriculum that would largely remain in place regardless and what area we need to develop
once the curriculum finally becomes published and legislated. There is a list of areas we need to develop
and will do so from 2025, while implementing both the English and Maths curriculum once they are no
longer drafted. | really think this goal will become more pertinent and meaningful next year as the rubber
hits the road so to speak and we are in position to actually start meaningfully implementing a published




and agreed curriculum. We have completed our NZ Histories three year plan, and have started teaching
this while using the assessment procedure of Understand, Know and Do. A lot to do here in 2025 and
beyond. | suspect we will have this goal for at least three years from now to create local statements
underpinned by the curriculum refresh and embed the curriculum itself.

Analysis of
Variance 2025:

Strategic Aim 4: Focus on working together with the community and agencies to improve attendance
to reach 70% of children attending school 90% of the time.when needed.

e Continue to vigilantly follow up absences daily and record Office Time to manage
reasons of absence Administrator all of this.

e Analyze the attendance data in week 5 and 10 of each term Principal

e Based on the analysis make decision around sending level 1, 2 Truancy Officer
or 3 letters to parents/caregivers SWIS

e |etters designed which highlight the risks associated with
frequent absence, balanced with offer of support and someone to
talk to why, while also indicating, continued unjustified absence
will result in seeking support from Attendance Services

e Employ Skool Loop to better enable accurate attendance
recordings and communication channels

Measurable
outcomes:

% Improved outcomes - aiming to reach 70% of children attending 90% of the school term/year.
% Large percentage of our school population using Skool Loop




% Good relationships conducive to supporting our struggling attendees families and children

Note: We have been subtly pushing for better attendance on marginal calls, but truthfully, are sending kids home
daily due to illness and ailments as a result. So, the balance is incredibly difficult, especially when there are
health messages, stay home to stop spreading.

NELP Links - L

earners at the Centre 2.1, 2.2, 2.4, Barrier Free Access 3.1, and Quality Teaching and Learning 5.1

Analysis of
Variance
2024:

We have been analysing data every 5 weeks, sending letters, phoning parents, referring to truancy services and
more all aimed at tracking and improving attendance. When we compared Term 2 data of 2023 to term 2 data of
2024 through Everyday Matters, we found there is neither an improvement or decline. Everything is the same.
We have joined an attendance group through Ashburton District Attendance Service. There is a brainstorm of
ideas. Two new ideas we will try are the following: Publishing our attendance in our newsletter, and asking for
community help to improve it. Second idea; target 10 children below the 80% mark, but higher than the 70%
mark, and incentivise with an award. We just have to decide who and organize who manages this as it is
another layer of administration work.

Draft developed an attendance plan outlining some actions to improve outcomes. Implement for 2025.

2025 Attendance Action Plan Ashburton Netherby School.docx

Analysis of
Variance
2025:



https://docs.google.com/document/d/1MgP3HdKCsa9yqHoXkqfCNlR9MZ6-bRtB/edit

The Statement of National Education and Learning Priorities (NELP)

& Tertiary Education Strategy (TES)

The Statement of National Education and Learning Priorities people for participation in civic and community life and for
(MELP) and the Tertiary Education Strategy (TES) are issued work, and promoting resilience, determination, confidence,
under the Education and Training Act 2020. creative and critical thinking, good social skills and the
ability to form good relationships; and helping children
and young people to appreciate diversity, inclusion and

Te Tiriti o Waitangi.

The TES must set out the Government's long-term strategic supports Maori-Crown relationships. Section 9 sets out
direction for tertiary education, including economic, social,
and environmental goals, and the development aspirations
of Maori and other population groups.

the main provisions of the Act in relation to the Crown's
responsibility to give effect to Te Tiriti o Waitangi. These
provisions include obligations in relation to Te Tiriti o
Waitangi for school boards, tertiary education institutions
and education agencies.

The NELP must be consistent with the objectives for
education. These are: helping children and young people
to attain their educational potential; preparing young

One of the purposes of the Act is to establish and regulate
an education system that honours Te Tiriti o Waitangi and

S3AILDIArdo

OBJECTIVE

LEARNERS AT

THE CENTRE

Learners with their wi u are
at the centre of education

Ensure places of learning
are safe, inclusive and
free from racism,
discrimination and
bullying

Have high aspirations
for every learner/akonga,
and support these by
partnering with their
whanau and communities
to design and deliver

OBJECTIVE

BARRIER FREE
ACCESS

Great education opportunities
and outcomes are within
reach for every learner

Reduce barriers to
education for all,
including for Maori and
Pacific learners/akonga,
disabled learners/akonga
and those with learning
support needs

Ensure every learner/
akonga gains sound
foundation skills,
including language®,
literacy and numeracy

* Oral language encompasses any method
of communication the learner/akonga uses

OBJECTIVE

QUALITY TEACHING
AND LEADERSHIP

Quality teaching and leadership
make the difference for
learners and their whanau

Meaningfully incorporate
te reo Maori and tikanga
Maori into the everyday
life of the place of
learning

Develop staff to strengthen
teaching, leadership and

learner support capability
across the education
workforce

OBJECTIVE

FUTURE OF LEARNING
AND WORK

Learning that is relevant to the
lives of New Zealanders today
and throughout their lives

OBJECTIVE

WORLD CLASS
INCLUSIVE PUBLIC
EDUCATION

New Zealand education
is trusted and sustainable

Collaborate with
industries and employers
to ensure learners/
akonga have the skills,
knowledge and pathways
to succeed in work

Enhance the contribution of
research and matauranga
Maori in addressing local
and global challenges
(TES ONLY)

In particular, licensed early learning services are
required to have regard to the NELP as part of the

education that responds
to their needs, and
sustains their identities,
languages and cultures

Governance, Management and Administration (GMA)
Standard. Boards of schools and kura must have particular
regard to the NELP, including when developing

or renewing their charters.

as a first language, including New Zealand
sign language

The NELP and TES are statutory documents enabled by

the Education and Training Act 2020 that set out the
Government’s priorities for education. This document forms
both the NELP (priorities 1-7) and the TES (priorities 1-8).

Some aspects of these priorities will be more applicable to
one sector than others.

The TES sets the direction for tertiary education. Tertiary
Education Organisations are required to show how they
have regard for the TES. The Tertiary Education Commission
must give effect to the TES, and the New Zealand
Qualifications Authority must have regard for the TES.

The NELP is designed to guide those who govern licensed
early learning services, nga kdhanga reo, schools and kura.

Statement of National Education and Learning Priorities and Tertiary Education Strategy



Implementation of the Statement
of National Education and Learning
Priorities in schools and kura

2

The Statement of National Education and Learning Priorities (the NELP) is a set of priorities designed to guide those who ',I'r

govern schools and kura (state, state integrated, and private), to focus their day-to-day work on things that will have a
significant positive impact for children and young people. The priorities can be used alongside their own local priorities, and
in conjunction with delivering a rich local curriculum, to help every learner/3konga to progress and achieve their aspirations. I"i.._

Boards of schools and kura must have particular regard to the NELP, including when developing or renewing their charters, for example by
ensuring their strategic goals align to the NELP priorities.

Managers of private schools must have regard to the NELP in the operation of their school, and ensure that the school's principal and staff
have regard to the NELP when developing and delivering the curriculum.

©1N) PUE $100YIS 10§ SUOIIY

LEARNERS AT
THE CENTRE

Learners with their whanau are
at the centre of education

Ensure places of learning
are safe, inclusive and free
from racism, discrimination

and bullying

Ask learners/akonga, whanau
and staff about their experience
of racism, discrimination

and bullying, and use that
information to reduce these
behaviours

2

Have high aspirations for every
learner/akonga, and support
these by partnering with their
whénau and communities to
design and deliver education
that responds to their needs,
and sustains their identities,

languages and cultures

BARRIER
FREE ACCESS

Great ed:

3

Reduce barriers to education
for all, including for Maori
and Pacific learners/akonga,
disabled learners/akonga
and those with learning
support needs

Partner with family and whanau ‘Work with whanau and

o equip every fal to Pacific identify and
build and realise their aspirations understand barriers that may
_— prevent learners/skonga from

Help staff to build their
‘awareness of bias and low

Have processes in place to
promptly address and resolve
any complaints or concerns
about racism, discrimination
and bullying

Create a safe and inclusive
culture where diversity is valued
and all learners/akonga and staff,
including those who identify as
LGBTQIA+, are disabled, have
learning support needs, are
neurodiverse, or from diverse
ethnic communities, feel

they belong

15, and of how these
impact learners/akonga, staff
and whanau

Identify and respond to learner/
akonga strengths, progress and
needs, and leamer/akonga and

whanau aspirations

Build relationships with Maori,
involve them in decision making,
and partner with them to support
rangatiratanga, and Maori
educational success as Maori

Collaborate with Maori
communities to invest
develop and deliver Maori-
medium learning

accessing, participating or
remaining engaged in schooling,
and work to address them

Ensure disabled learners/akenga

and staff, those with learning
support needs, gifted learners/
akonga, and neurodiverse
learners/akonga are safe

and included in their school or
kura, their needs are supported,
and that learning support
programmes are robust

and effective

‘Where possible, reduce non-fee

costs, including costs associated
with BYOD? policies, and take
advantage of policies to reduce
financial dependence on families
and whanau

2 Bring your own device

and

PR it
are within reach for every learner

4

Ensure every learner/akonga
gains sound foundation skills,
including language, literacy
and numeracy

Ensure all learners/akonga

have angoing opportunities
to develop key capabilities,
including

On 1January 2023 the National Education Goals (NEGs) and National Administration Guidelines (NAGs) will be replaced
by a new strategic planning and reporting framework. This framework will have a clear link to the NELP, and governing
bodies will have to report on their engagement with the priorities in their strategic plans. More information on this will be

provided closer to the time.

QUALITY TEACHING
AND LEADERSHIP

‘Quality teaching and leadership make the
difference for learners and their whanau

Meaningfully incorporate

te reo M3ori and tikanga Maori

into the everyday life of the
place of learning

problem solving, critical
thinking and interpersonal skills

Identify learners/akonga who
are not making sufficient
progress in key foundation
skills, and adjust learning
opportunities, teaching
approaches and supports,
including seeking additional
support from specialists

Value the heritage languages
spoken by Pacific learners,
akonga, and provide
opportunities to use and to
build on them

Develop staff to strengthen
teaching, leadership and
learner support capability
across the education
workforce

FUTURE OF LEARNING
AND WORK
Learning that is relevant to the lives
of New Zealanders today and
throughout their lives

7

Collaborate with industries
and employers to ensure
learners/akonga have
the skills, knowledge and
pathways to succeed in work

Seek advice from Maori on Identify gaps in teaching
how best to include tikanga capability and invest in
Maori in values, practices and opportunities for teachers/
culture kaiako and staff to strengthen of worl
teaching, and
Use development opportunities learning support Break down ethnic,
for teachers/kaiako and leaders gender and socioeconomic
to build their teaching capability, Develop teacher/kaiako stereotypes around education
knowledge and skills in te reo confidence and competence to and career pathways, including
Maori and tikanga Maori teach diverse |earners/akonga for girls and young women

Talk with learners/akonga

and staff about why correct
pronunciation of te rec Maori
is important, and provide them
‘with opportunities to learn and
practice without judgement

with varying needs, and to
appropriately modify teaching
approaches

Collaborate with industries,
employers and tertiary

Expect and support teachers/
kaizko to build their
understanding of learmers’/
akonga contexts, including
languages spoken at home,
histories, stories and cultural
values, to provide culturally
responsive teaching

education pi to plan for
successful transitions to enable
all learners/akonga to succeed
in education

WORLD CLASS
INCLUSIVE PUBLIC
EDUCATION

New Zealand
education is trusted
and sustainable

Enhance the contribution of
research and mitauranga
Méori in addressing local and

global challenges (TES ONI

Statement of National Education and Learning Priorities




Targets

To maintain and monitor the achievement levels of all children based on historical achievement from the N/S era
from 2014 until 2017 from targeted actions. We also place children who were below in the N/S era as within the
curriculum level we would expect them to be in as there’s quite a lot of variance in where a child is achieving
given there is variance in starting points and ages of children within year groups. The tolerance of curriculum
levels is much more suitable in capturing natural variance in learning along with ages and stages.

Historical Position: Reading

2014 — 2017 Average (WB 18%)

Below — At or Above 82%

NZC2007 1 literacy progression level + below | Within one progression level or at or above normal curriculum level
2018 14% 86%

2019 14% 86%

2020 17% 83%

2021 17% 83%

2022 21% 79%

2023 17% Below: 23% AT: 48% AB:12%
2024 12% Below: 13% AT: 69% AB: 6%




Historical Position: Writing

2014 - 2017 Average (WB 24%)

Below — At or Above 76%

NZC2007 | 1 literacy progression level + below | Within one progression level or at or above normal curriculum level
2018 20% 80%

2019 19% 81%

2020 15% 85%

2021 16.5% 83.5%

2022 12% 88%

2023 17% Below: 16% AT: 60% AB:7%
2024 10% Below: 22% AT: 63% AB: 5%




Historical Position: Maths

2014 - 2017 Average (WB 18%)

Below — At or Above 82%

NZC2007 2 curriculum sub levels + | Within, at or above normal curriculum level
below

2018 16% 84%

2019 17% 83%

2020 18% 82%

2021 13% 87%

2022 9% 91%

2023 8% Below: 26% AT: 58% AB: 9%
2024 1% Below: 18% AT: 67% AB: 4%




Our annual targets for specific children are effectively set through our Class Action Plans (CAPs). This is an
adapted system established in 2022 to reduce double ups and administratively heavy assessment.

The results and analysis of the CAPs is generated into an annual report to establish the improvement and gains
made for these children documented on the CAP.



New Zealand Curriculum Reporting

Key
e WB = achild is achieving more than two years below the preferred curriculum level wanted for their year group/age
e B =achild is achieving a year or more, but less than two years below the preferred curriculum level wanted for their year
group/age
e AT = a child is achieving within the curriculum band area we prefer for their year group/age
e AB = a child is achieving more than a year above the preferred curriculum level expected for their year group/age

Remember, curriculum level assessment is one measure of achievement and children make progress at varying speeds much like when
children grow, or acquire a new skill or race down the sprint track.

However, as a school we aspire to have children at a preferred curriculum area or above that, but not at the compromise of a rich broad
curriculum, which gives our children the necessary experiences to write, read and attach learning too. Without these experiences, some
children would not experience success at school and some children would likely be achieving at lower levels in core subjects.

There are many variables that impact on a child and how well they learn in a given area, which are beyond the control of a school. As a school,
we aim to have best practice guided by research, University facilitators’ input and our own teaching experiences, professional learning
discussions, educational powerful connections and inquiries.

In summary, we never stop trying. We aim and aspire to provide success for all children through our Vision of Quality Teaching, Quality
Learning.

ESOL: Atthe 2024 end of year assessment point we have 43 students funded for ESOL.

Room 7: This data does include Room 7 children who are Year 1 students.

This data includes all other children eligible who have been in school for 40 learning weeks or less, or longer, are ESOL or not, differentiated
learning needs (except one child).

We can compare data at the micro - level between this year and class in ethnic groupings, but it seems rather of little value due to different
populations and children in the school each year. At the longitudinal data level however we can see how each individual child is tracking
which will inform us of concerns with each and every child. The children of concern are included in our class raising achievement action
plan.

% We have had 46 enrolments this year.

* Okt



NZC Levels - End of Year Progress

Whole School Reading

All Children - Whole Numbers
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171 children have been assessed against curriculum levels at the end of year point for reading. We have 12% of children working WB and 13% B
the preferred curriculum level. There are 69% children AT and 6% AB the preferred curriculum level. This means that 75% of students are working
AT or AB the preferred curriculum level, which is an improvement of 15% on the end of year reading results from 2023.



Boys and Girls Displayed as Percentages

Boys = Blue, Red = Girls
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This data is converted into percentages so we can get a true comparison. We have 85 boys and 86 girls assessed. 75% of boys and 75% of girls are
working AT or AB the preferred curriculum level. Great to see similar results between both boys and girls. It is important to note however that
there were more boys percentage wise achieving WB than girls, who tend to have slightly more in the B area.



Ethnic Groups Displayed as Percentages (Reading)

Blue = Euro/Other, Red = Maori, Green = Pasifika
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At the end of the year 77% of Pasifika children were working AT or AB the expected curriculum level compared to 58% of Maori students and 81%
of European/other students. The result again shows that many of our children who identify as Maori are achieving at a lower level compared to the
other ethnic groups. Every child who needs further support is already documented in the class raising achievement actions plans, or syndicate
review.



Whole School Writing

All Children - Whole Numbers
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171 children were eligible and have been assessed against the curriculum levels at the mid year point. We have 10% achieving WB and 22%
achieving B the preferred curriculum level. We have 63% achieving AT and 5% AB the preferred curriculum levels. This means percentage wise we
are sitting at 68% AT or AB the preferred curriculum level, which is slightly above where we were at the same point of time last year.



Boys and Girls Displayed as Percentages (Writing)

Boys = Blue, Red = Girls
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This year there are 66% of boys, and 70% of girls working AT or AB, the preferred curriculum level. Girls are achieving at a slightly higher level than
the boys.



Ethnic Groups Displayed as Percentages (Writing)

Euro/Other = Blue, Maori = Red, Pasifika = Green
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This year we have 76% of European/Other students achieving AT or AB, 50% of Maori students and 69% of Pasifika. Both the European/Other and
Pasifika results have gone slightly up on the previous year, while the Maori cohort has gone down slightly. This is really concerning.



Whole School as Numbers (Maths)

All Children - Whole Numbers
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171 children were included in the data. We have 11% WB and 18% B the preferred curriculum level. 71% were working AT or AB the expected
curriculum level. This is above where we were sitting for maths in the previous year.



Boys and Girls Displayed as Percentages (Maths)

Blue = Boys, Red = Girls
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We have 85 boys and 86 girls included in this data. 72% of boys were working AT or AB the expected curriculum level compared to 70% girls.
There were however more boys working at the WB level than girls.



Ethnic Groups Displayed as Percentages (Math)

Euro/Other = Blue, Maori = Red, Pasifika = Green
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Our Euro/Other ethnic group was achieving well at 82% AT and AB with Pasifika students sitting at 70%. Notably there is a large difference
between Maori achievement at 47% AT and AB, versus Pasifka and Euro achievement in maths.



Summary of this data - End of Year 2024

We have 85 males and 86 females included in the data this year. The results also show that there is no major difference in achievement levels
between the boys and girls.

We have 75% of our students reading AT or AB, 68% writing AT or AB and 71% of students working AT or AB for maths. There has been a
significant improvement in reading results compared to last year (15%), a rise of 1% in writing and a small jump of 4% in maths compared to 2023

results.

Our European/Other and Pasifika students are tracking very well compared to our Maori students. Programmes/strategies will be put in place to
help support the children that need it next year.

Our N/E children are mainly tracking very well, which bodes well for this data and the future.

[t is great to see our results improve in both reading and maths. This could be due to the focus and professional development that we have put into
both our Numicon maths programme and our structured literacy programmes.

In whole numbers, our Euro/Other population is up with 74, versus 61 Pasifika students and 36 Maori students.

General Comments:

Numicon will continue to be a focus for professional development next year, especially for those who are new to our school. We want to deliver a
consistent programme across the school and then integrate the programme with the new refreshed maths curriculum.

Structured literacy will also be a focus for next year. This year we had 2 teachers, our SENCO and 2 teacher aides train in the programme and next
year we have 3 teachers and 2 teacher aides. The training also later in the year will roll out to teachers working in the upper level of the school
which will help support our learners further.

We will be continuing to embed the new refreshed literacy curriculum with our school programmes.

We will be providing in house professional development for staff to refocus on our Story Ways writing programme again next year. We have had a lot
of new staff join our school and it's important that we keep pushing to achieve better writing results.



2023 - 2024 Report on Compliance with Employment Policies.
The following questions address key aspects of compliance with a good employer

policy:

Reporting on the principles of being a Good Employer

How have you met
your obligations to
provide good and safe
working

conditions?

By working to the NZE| collective agreement
conditions that provide the framework in which
the board set working conditions for all staff.
This is further supported by the policies and
procedures detailed on line for all staff to view
24/7 on school docs.

What is in your equal
employment
opportunities
programme?

How have you been
fulfilling this
programme?

We have an equal employment opportunities
policy which follows.

The Equal Employment Opportunities policy
ensures that all employees and applicants for
employment are treated according to their skills,
qualifications, abilities,and aptitudes, without
bias or discrimination. All schools are required
by the Public Service Act to be “good
employers”, that is:

e to maintain, and comply with their school's
Equal Employment Opportunities policy, and

e to include in the annual report a summary of
the year’s compliance.

To achieve this, the board:
e appoints a member to be the EEO officer —
this role may be taken by the principal
e shows commitment to equal opportunities in
all aspects of employment including
recruitment, training, promotion, conditions of
service, and career development
e selects the person most suited to the position
in terms of skills, experience, qualifications,
and aptitude
e recognises the value of diversity in staffing
(for example, ethnicity, age, gender,
disability, tenure, hours of work, etc.) and the
employment requirements of diverse
individuals/groups
e ensures that employment and personnel
practices are fair and free of any bias.

How do you practise
impartial selection of

All permanent appointments in our school are
scored on a rubric, with the applicant’s
qualifications, experience, and referee
checks having the most




suitably qualified persons
for appointment?

weighting on success or not. Gender, ethnicity
and race have no bearing on appointing the
best qualified and best fit person for a role
within our school.

How are you recognising

— The aims and
aspirations of Maori,

- The employment
requirements of Maori,
and

- Greater involvement of
Maori in the Education
service?

We have a staff of 24 and of that 24 staff, 4
identify as Maori, or 16.6% of our staff. We
have a similar percentage of Maori staff per
capita as the general NZ population per

capita rate, which is 16.5%.

The aim of our staff who identify as Maori is
to first deliver a quality education to the
tamariki of our school by delivering
evidence-based programmes to meet the
children’s learning needs. That is their job
and what they are employed to do.

As far as employment requirements go, they
are covered by the NZEI collective
agreement, there are no separate
employment conditions for staff who identify
as Maori to my knowledge, other than
ensuring we adhere to equal employment
opportunities during the appointment process,
which we do as previously detailed.

The staff in our school aspire to teach te reo
Maori and tikanga and do so with much
support from the staff and Board. There is
also ample opportunity to improve in both
Maori language and culture through free
professional development activities
organised by the school and through the
school.

How have you
enhanced the
abilities of individual
employees?

Our school has a robust annual growth cycle
which fosters professional development for all
staff based on the learning needs of the
children. There’s provision within the annual
growth plan for individual and collective
inquiry into areas of interest of each teacher
leading to continuous teacher improvement.

Career growth and non permanent
leadership roles with remuneration are
advertised annually allowing for equal
growth and career progression
opportunities among staff.




How are you recognising
the employment
requirements of women?

| am unsure of the employment requirements
for women you are wanting us to respond to?
However there has been lots of work from
NZEI in pay equity claims pushing up both
teacher aides and office administration hourly
rates which recognise that women have been
underpaid in the education sector when
compared to other occupations dominated by
men. We as a school have

almost all staff who are NZEI members,
meaning they are covered by the collective
agreement, which we adhere to. The staff
who are not NZEI collective members are still
essentially employed with the same conditions
of the collective agreement with an individual
employment contract, women or not.

How are you recognising
the employment
requirements of persons
with disabilities?

We make reference to the site

https://www.employment.govt.nz/workplace
policies/employment-for-disabled-people/

We ensure we do not discriminate against
people who have a disability and their
chance for employment in our school
assuming they are able to meet the physical,
social, cognitive, cultural and academic
demands of a teacher or employee within
our school.

Good employer policies should include provisions for an Equal Employment Opportunities
(EEQO) programme/policy . The Ministry of Education monitors these policies:

raise awareness of issues which may impact EEO?

Reporting on Equal Employment Opportunities YES NO
(EEO) Programme/Policy

Do you operate an EEO programme/policy? Yes

Has this policy or programme been made available to staff? Yes

Does your EEO programme/policy include training to No

Has your EEO programme/policy appointed someone to Yes
coordinate compliance with its requirements?

policy?

Does your EEO programme/policy provide for regular reporting Yes
on compliance with the policy and/or achievements under the

Does your EEO programme/policy set priorities and objectives? Yes




Giving effect to Te Tiriti o Waitangi
Ashburton Netherby School has given effect to Te Tiriti o Waitangi by:

Te Reo Maori and Tikanga are taught, valued and celebrated

Whanau are consulted in meaningful and reciprocal ways

The diversity of Maori is recognised and valued

Educational barriers are inequalities are addressed to ensure equitable
educational outcomes

Education content and delivery reflects Aotearoa and our dual heritage
Students are given the opportunity to be involved in the school kapa haka
group and to perform at a local cultural festival

Nga mihi nui

Phil Wheeler

Principal

Ashburton Netherby School

Quality Teaching, Quality Learning

Nau te rourou, naku te rourou, ka ora ai te iwi.

With your food basket and my food basket, the people will thrive.

www.nether hool.co.nz (03)308 5799

Search Ashburton Netherby School on Facebook — Follow and Like


http://www.netherbyschool.co.nz/

ASHBURTON NETHERBY SCHOOL

Kiwisport is a Government funding initiative to support students’
participation in organised sport.

During 2024, the school received total Kiwisport funding of $2,791.28
(excl GST).

The funding was spent on Sport Mid Canterbury, to pay for a sports
coordinator with high quality sports and P.E lessons. The modeling of
lessons by the coordinator is also useful for the teachers and their
professional development in sports and P.E teaching.

The number of students that participated in organised sport was 187.
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